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At Harborne Primary School the phrase ‘Happy Pupils Succeed' embodies our philosophy.  We see ourselves as a learning community where everyone works together on behalf of the children in order to maintain a happy and caring ethos in which children can achieve high standards and be successful learners.
Harborne Primary School was established in 2000 after the amalgamation of the Infant and Junior Schools, both of which had been at Station Road for 100 years. 
More recently the school expanded in 2019 to include the Annex, located on the Court Oak Road approximately a mile away from the Station Road site.
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Curriculum Purpose: Why Study English?

Why do we teach English? (Intent)
At Harborne Primary our aim is to provide children with the necessary skills, whilst encouraging them to develop an enthusiasm for and a love of English as speakers, listeners, readers and writers. This will enable them to access the wider curriculum with confidence throughout their learning journey. 

National Curriculum (what do we want learners to be able to know and do by the time they leave Harborne Primary School?).
The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pupils with a strong command of the spoken and written language, and to develop their love of literature through widespread reading for enjoyment. You can find a detailed breakdown of the English National Curriculum here:
National curriculum in England: English programmes of study - GOV.UK (www.gov.uk)
By the end of each key stage, pupils are expected to know, apply and understand the matters, skills and processes specified in the relevant programme of study:

How are Fundamental British Values taught from English?
At Harborne Primary we aim to promote the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with different faiths and beliefs in various ways throughout our curriculum. Some examples of how we do this in our English lessons are:
· Exploiting naturally occurring opportunities for teaching about British values by developing discussion around ideas and language from selected texts explored in the classroom. 
· Using drama to help children develop a sense of understanding and empathy for others through role-play.
· Ensuring an open dialogue, where children feel safe to share views and opinions, but also discuss them critically to improve the learning environment and relationships.
· Selecting texts that are reflective of our children and the surrounding community, as well as those from a diverse range of other cultures.
Curriculum Rationale: Why Study English in this way?


How are English lessons delivered at Harborne Primary School?

Reading
Reading is the cornerstone of education and as such is valued highly at HPS. We are committed to promoting an innate love of reading that will enable our children to become life-long readers. At Harborne Primary, we know that all children benefit from frequent reading and being read to as it allows them to build understanding, empathy, and a curiosity for the world around them. Our aim is that every child who leaves Harborne Primary is able to read in line with their age expectations. This will provide them with a strong foundation for the future. 

EYFS and KS1
We use Twinkl Phonics as our systematic, synthetic phonics programme (SSP).  It is high quality and robust in its purpose. With a clear, structured progression through the programme, it allows all of our pupils to meet or exceed the expected standard.

The Twinkl Phonics approach combines rigorous progression with engaging learning materials. We believe that children learn best when they are enjoying their learning and that this comes from a mix of bright, fun and engaging lesson resources within a clear and systematic approach that builds on children’s skills daily.

The structure of every Twinkl Phonics lesson follows this familiar five-part structure to ensure that the four cornerstones of phonics are covered. During our phonics lessons, children will repeat the elements from the four cornerstones of phonics to ensure that they have rapid and automatic recall of GPCs and tricky/common exception words; each day, they will experience blending and segmenting activities to allow regular practice of these core skills.

Stories are used to provide a stimulus and context for phonics teaching in our Twinkl Phonics lessons. The story content also integrates games to practise the skills taught. As part of our wider SSP provision, there are also follow-up activities that the children can complete independently, in pairs or in groups that relate to the day’s learning. For more detail, please see our Early Reading and Phonics Policy.



KS2
In KS2, our reading lessons follow the following structures:
1. Fluency Read
2. Extended read 
3. Close read
4. Book |Club

	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	Year 3
	Fluency Read
	Extended Read
	Fluency Read
	Close Read
	Book Club

	Year 4
	Fluency Read
	Extended Read
	Fluency Read
	Close Read
	Book Club

	Year 5
	Extended Read
	Close Read
	Fluency Read
	Extended Read
	Book Club

	Year 6
	Extended Read
	Close Read
	Fluency Read
	Extended Read
	Book Club



The structure of lessons across a reading week can be changed depending on the needs of a class and/or until they become fluent readers


1. Fluency Read

This session focuses on developing fluency through repeated oral reading of a short text or extract. The text needs to be long enough for children not to be able to memorise the whole thing, around 1-5 minutes of reading time. It should also be of a difficulty so that almost no child in the class can quite read the text fluently first time. Around 10% of the words in the test should be particularly difficult for children to decode independently. 

What a fluency lesson looks like:
1. Teacher reads the text aloud, modelling fluent reading. Children should follow along with reading rulers.
2. Teacher models reading any unfamiliar words. Children repeat the words in unison. Pictures and visuals are used to support this.
3. Teacher reads the text aloud again, modelling fluent reading. Children follow along with reading rulers.
4. The children, who are sat in mixed-ability pairs, attempt to read the text aloud to their partner. To ensure both children are involved, the non-reading partner should track the line being read with a ruler. Once one partner has read the text, the partners switch roles. (Alternatively, the children can take it in turns to read a sentence as they progress down the text, switching who goes first on each read.) Every child will read the text at least three times, aiming for greater fluency each time.
5. While the children are reading to their partners, teachers should move around the classroom, briefly hearing different pairs and pausing the class to model a particular word or sentence when required. The teacher should also give feedback.
6. Text is performed by whole class, volunteers or select children.
7. Text is discussed, and comprehension is checked with questions. Questions do not need to be evidenced in books.

Extended Read
Extended reading involves prolonged engagement with a longer text or extract and focuses on the development of fluency, background knowledge and text knowledge through exposure to text. There are different ways to undertake reading, depending on the current reading abilities of the class. They are:
• The teacher reads to the class as they follow the text, keeping pace with a ruler. Teacher pauses, children say the next word in the text in unison. Alternatively, the teacher reads a sentence, and children echo it back.
• Children, selected by the teacher, take it in turns to read a few sentences aloud while the rest to the class keep pace with a ruler. Teacher also occasionally takes a turn to model fluent reading.
• Children read silently in short bursts. As children's ability develops, the amount of reading in each burst
is increased.
What an extended read lesson looks like:
1. Choose a way to undertake reading: teacher, words un unison, echo, selected children or silent.
2. Pause at key points in the text. Discuss key points, themes and ask questions that probe their understanding of the text. Any unfamiliar vocabulary should be discussed as they are encountered.
3. Children may write answers to questions to reinforce what they have learned.
Close Read
Close reading involves the sustained, detailed analysis of a short text or extract and focuses on the development of ward knowledge, background knowledge and text knowledge through deep discussion. Close reading involves repeated reading of a text whereby the first read gives an overall sense of the text, and subsequent reads involve the discussion of themes, vocabulary choices, literary devices, plat points or anything else worthy of focus. One-third of the lesson to comprise of reading and two-thirds discussion.
What a close read lesson looks like:
1. Read the text aloud to children. Children keep pace with reading rulers. Teacher may pause and children say the rext word in unison.
2. Read a section of the text. Choose method of reading to suit teacher, echo, choral, silent read. These can be varied throughout the text.
3. Ask questions that provoke pupils to think about the aspects you want them to consider.
4. Give all pupils the chance to respond. Think-pair-share, mini whiteboards.
5. Reflect in writing where appropriate.

Book Club
Learner-led, relaxed conversations around reading. As a strand of Reading for Pleasure (RfP) pedagogy, it includes discussion about texts, choices, preferences, recommendations and more.






Writing
Principles of writing at HPS:
· We are building a community of confident, independent writers. 
· Writing should be about communicating a message and have a clear purpose and audience.
· We recognise that writing is complicated and requires the combination of the following:
· Ideas and imagination
· Knowledge of text structure
· Vocabulary and grammar
· Spelling
· Punctuation
· Handwriting or typing

We follow the National Curriculum for English and, in particular for Writing: Transcription and Composition. We use the NC Spelling Appendix and the NC Vocabulary, Grammar and Punctuation Appendix.

Writing composition

Ideas for writing
Writing occurs across the curriculum and is frequently linked to learning in subjects other than English. Inspiration and ideas for writing can come from:
· Experiences
· Play
· Texts 
· Pictures
· Projects

Structure of writing
Every writing composition follows a clear structure:
	- Plan
	- Draft
	- Evaluate
	- Edit/redraft
We use this principle to guide our approach to writing at all levels, but each of these aspects can look very different depending on the age of the children and the writing task.

Plan: e.g.
· Whole class/small group/paired discussion
· Drama
· Notes/diagrams/planning sheet
· Articulation of words/ phrases/ sentences before writing
We recognise the importance of talk in the planning stage. We encourage children to increase their use and understanding of vocabulary through listening, talking and reading. We focus on the use and understanding of Tier 2 words as well as Tier 3 words specific to the writing task.
(See separate list of Tier 2 words).

Draft: e.g.
· Writing on the IWB or a whiteboard easel
· Writing on an individual whiteboard
· Writing on paper
We support children to have the confidence to ‘have a go’. Children can be supported by the use of ‘scaffolding’ e.g. 
· Writing frames
· Shared and modelled writing 
· Success criteria
However, children should be encouraged to write as independently as possible, within their stage of development.

Evaluate: e.g.
· Re-reading 
· Self-assessment
· Oral feedback 
· Peer-marking
· Class marking sheets
· Other marking and feedback
We encourage children to reflect on what they have written.
(See also HPS Marking Code)

Edit/ redraft: e.g.
· Shared or guided writing
· Morning tasks 
· Editing stations
· Use of colours
· Editing flaps
We allow children time to revise and improve their writing.
(See also editing document.)

Transcription 
Developing transcription skills is essential for children to become fluent, confident and accurate writers. Children are taught these skills within discrete lessons, and they practise them in all writing tasks.

Handwriting 
This is taught using the PenPals handwriting scheme.
(See Handwriting).

Spelling 
Children are taught to segment to spell as part of phonics lessons in FS and KS1. They continue to take part in spelling activities in KS2, including spelling tests and dictation.
(See Phonics and Spelling document)

Grammar and Punctuation
Children are taught the rules of grammar and punctuation in English in discrete lessons from Y1. ‘Learning codes’ are established across the school and provide clear guidance about what is expected at each stage as well as continuity between year groups. These codes are used for planning, evaluating and in marking and feedback:
· Reception learning codes
· Y1 learning codes
· Y2 learning codes
· KS2 Code Cloud
(See learning code documents and displays)

Assessment and moderation

We give children opportunities to write independently as often as possible and teachers make ongoing assessment of children’s writing all the time. We also have termly writing assessment tasks, which are followed by an opportunity to moderate and confirm judgements in year groups. There is also an opportunity for staff to look at writing samples from across the school in order to see the progression and continuity between year groups.
The subject leader is available to moderate writing with individual teachers or groups of teachers and there is a portfolio of samples of levelled writing.
As a school, we take part in writing moderation with schools in our consortium and at interim moderation sessions led by the Assessment Team in Birmingham.

SEND
We provide quality first teaching for all pupils and adapt and scaffold tasks to enable all pupils to participate as much as possible. Some children need extra support with learning to write and we use targeted interventions as and when appropriate for these children. These include:
· TA support
· Use of specialised resources e.g. seating, raised desks, writing implements, IT etc.
· Other Literacy support 
These interventions are monitored to assess the impact and children’s progress is tracked through Insight data tracking and The B’ham Toolkit - Literacy Continuum (including ITPs) where appropriate. There is a system of referral, involving the SENCO, for children whose progress is causing concern. Progress of children on the SEN register is monitored as appropriate to their need, including through ITPs and reviews.

Home learning and information for parents
Children take part in home learning projects that enable them to practise their skills in writing composition and transcription. We encourage parents to support their children’s learning in writing through:
· Talking with their children
· Reading regularly and widely
· Practising spellings
· Practising handwriting
· Helping with homework projects
We provide information leaflets about writing and handwriting. We also have two information booklets about spelling.

Handwriting
Whole School
We aim for our children to leave in Year 6 with the ability to write using their own style of fast, fluent, legible and sustainable handwriting, as well as other styles of writing for specific purposes. In addition to teaching handwriting during our regular handwriting lessons, we have high expectations that what is taught and practiced in handwriting lessons will be used in all writing activities. We believe that handwriting is integral to a child’s personal development and know that children’s engagement and self-esteem can be improved by their satisfaction and pride in good quality presentation.
Aims
Handwriting is a taught skill that develops at different rates for different children. All of the teachers in the school put a priority on teaching handwriting and have high expectations for handwriting across the curriculum. Our school uses Penpals for Handwriting to ensure that:
•	The importance of handwriting is recognised and given appropriate time.
•	The progression of handwriting is consistent across the school.
•	Handwriting is acknowledged to be a whole body activity and emphasis is placed on correct posture and pencil grip for handwriting.
•	Expectations of left-handed children are equal to those of right-handed children, and appropriate advice and resources are available to ensure that they learn to write with a comfortable, straight wrist.
•	Handwriting is linked into grammar, punctuation and spelling in order to practice and contextualise all of the transcriptional and stylistic skills for writing.
•	Children learn to self-assess their own writing and develop understanding and responsibility for improving it.
•	Children learn to write in different styles for different purposes such as print for labelling a diagram, illustrated capitals letters for creating a poster, swift jottings for writing notes, making a ‘best copy’ for presentation and fast, fluent and legible writing across the curriculum.
Progression of skills
Penpals enables us to teach and secure the development of handwriting throughout the school:
•	First, children experience the foundation of handwriting through multi-sensory activities (EYFS F1 and F2).
•	Correct letter formation is taught, practised, applied and consolidated (EYFS F1/Y1).
•	Joining is introduced only after correct letter formation is used automatically (Y1/Y2/Y3).
•	Joins are introduced systematically and cumulatively (Y2–Y6).
•	As children practice joining, they pay attention to the size, proportion and spacing of their letters and words (Y3–Y6).
•	Once the joins are secure, a slope is introduced in order to support increased speed and fluency (Y5).
•	Children are introduced to different ways of joining in order that they can develop their own preferred personal style (Y6).
 
In using Penpals, we ensure that our children follow the requirements and recommendations of the National Curriculum. We share the aspirations that children’s handwriting should be ‘sufficiently fluent and effortless for them to manage the general demands of the curriculum’ and that ‘problems with forming letters do not get in the way of their writing down what they want to say’.
Handwriting tools
Throughout their time in school, children use a range of tools for different purposes and styles of handwriting including:
•	A wide range of tools and media for mark-making in the EYFS.
•	Whiteboard pens throughout the school.
•	Fingers when writing on the interactive whiteboard.
•	Art supplies including coloured pens and pencils for posters, displays and artwork.
•	Sharp pencils for most writing until a pen licence is awarded.
•	A handwriting pen for when they sustain a good level of presentation.

Handwriting is always introduced and practised in the Penpals Practice Books and on lined paper so that children quickly learn about letter orientation including ascenders and descenders. As children’s fine motor skills improve and their letter formation or joining becomes increasingly accurate, the width between the lines they write on gradually decreases.
Children at Harborne will get the opportunity to achieve handwriting awards. In EYFS and KS1 children can receive their golden pencil for correctly forming their letters. In year 3 and 4 children can receive a platinum pencil when they can join consistently and legibly. In year 5 and 6 children receive a pen license when all handwriting across the curriculum is a consistently high standard. 

Equality of opportunity
All of our children have equal access to handwriting lessons and to the resources available. We recognise that some children take longer to develop the necessary skills and we cater for those children by providing additional opportunities for skills development. Children who need specific fine motor or handwriting interventions are identified early and the impact of interventions is carefully monitored. Children with a physical disability are catered for, and progress is monitored, according to their individual action plans.




Spelling
EYFS 
In EYFS, children are taught to identify graphemes using the daily lessons in the Twinkl Phonics Programme. They will begin to use their sounds to spell simple words, phrases and sentences which can be read by themselves and others. They will also start to learn how to spell some simple tricky words through regular practise in their phonics sessions.
KS1
From year 1, spelling is embedded into the daily lessons in Twinkl Phonics to ensure that all children can get equal and excellent access to spelling support in school and achieve well in formal or informal spelling assessments. Following the spelling progression in Twinkl Phonics will ensure that children meet all the sounds that form the statutory spelling requirements in the 2014 national curriculum for both year 1 and 2. Therefore, there is no need for a separate spelling scheme. With Levels 5 and 6, children are introduced to two new common exception words and eight decodable words (following the sound/spelling pattern of the week) at the start of the week and practise these as part of their phonics lesson each day. Through repeated exposure to these words, as part of the embedded content in the phonics lessons and follow-up activities, all children should be able to confidently spell the focus spelling words by the end of the week. Spelling is assessed through dictated sentences. 
KS2
In KS2 classes are now following Spelling Shed as a scheme for spellings. This involves 1 hour a week of teaching time, as well as games and activities which can be completed at home. Based on phonics, morphology and etymology, the scheme builds on the orthological teaching of sounds and spellings in KS1.
“Spelling Shed's approach to spelling involves the relationship between sounds and written symbols as well as using morphology to help spell through meaning. The carefully selected word lists and engaging activities provide opportunities to incorporate phonics and meaning to strengthen spelling skills and build vocabulary acquisition.”

What is the impact?
The impact for children at Harborne Primary accessing the English curriculum, will be the development of enthusiastic speakers, readers and writers, with a desire to showcase the knowledge and skills they have built. They will have worked hard to acquire skills from across their English lessons that they can then apply in all areas of curriculum as well as in their lives outside of school. 
Pupils will feel confident in sharing their knowledge with each other and building a supportive environment of peer-review, which will enable them to continue their development collaboratively. 
Assessment is both regular and appropriate, allowing teachers to provide feedback and support in a timely manner. This ensures that children have every opportunity to make progress where possible. 


English Curriculum Aims (end points)


What are the aims, endpoints, of specific stages of the curriculum?
The national curriculum for English aims to ensure that all pupils: 
• read easily, fluently and with good understanding 
• develop the habit of reading widely and often, for both pleasure and information 
• acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoken language
• appreciate our rich and varied literary heritage 
• write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audiences 
• use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas 
• are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate. 
KS1: 
During Year 1, teachers should build on work from the Early Years Foundation Stage, making sure that pupils can sound and blend unfamiliar printed words quickly and accurately using the phonic knowledge and skills that they have already learnt. Teachers should also ensure that pupils continue to learn new grapheme-phoneme correspondences (GPCs) and revise and consolidate those learnt earlier. The understanding that the letter(s) on the page represent the sounds in spoken words should underpin pupils’ reading and spelling of all words. This includes common words containing unusual GPCs. The term ‘common exception words’ is used throughout the programmes of study for such words. Alongside this knowledge of GPCs, pupils need to develop the skill of blending the sounds into words for reading and establish the habit of applying this skill whenever they encounter new words. This will be supported by practice in reading books consistent with their developing phonic knowledge and skill and their knowledge of common exception words. At the same time they will need to hear, share and discuss a wide range of high quality books to develop a love of reading and broaden their vocabulary. Pupils should be helped to read words without overt sounding and blending after a few encounters. Those who are slow to develop this skill should have extra practice. Pupils’ writing during year 1 will generally develop at a slower pace than their reading. This is because they need to encode the sounds they hear in words (spelling skills), develop the physical skill needed for handwriting, and learn how to organise their ideas in writing. Pupils entering year 1 who have not yet met the early learning goals for literacy should continue to follow their school’s curriculum for the Early Years Foundation Stage to develop their word reading, spelling and language skills. However, these pupils should follow the year 1 programme of study in terms of the books they listen to and discuss, so that they develop their vocabulary and understanding of grammar, as well as their knowledge more generally across the curriculum. If they are still struggling to decode and spell, they need to be taught to do this urgently through a rigorous and systematic phonics programme so that they catch up rapidly. Teachers should ensure that their teaching develops pupils’ oral vocabulary as well as their ability to understand and use a variety of grammatical structures, giving particular support to pupils whose oral language skills are insufficiently developed. 
By the beginning of year 2, pupils should be able to read all common graphemes. They should be able to read unfamiliar words containing these graphemes, accurately and without undue hesitation, by sounding them out in books that are matched closely to each pupil’s level of word reading knowledge. They should also be able to read many common words containing GPCs taught so far [for example, shout, hand, stop, or dream], without needing to blend the sounds out loud first. Pupils’ reading of common exception words [for example, you, could, many, or people], should be secure. Pupils will increase their fluency by being able to read these words easily and automatically. Finally, pupils should be able to retell some familiar stories that have been read to and discussed with them or that they have acted out during year 1. During year 2, teachers should continue to focus on establishing pupils’ accurate and speedy word reading skills. They should also make sure that pupils listen to and discuss a wide range of stories, poems, plays and information books; this should include whole books. The sooner that pupils can read well and do so frequently, the sooner they will be able to increase their vocabulary, comprehension and their knowledge across the wider curriculum. In writing, pupils at the beginning of year 2 should be able to compose individual sentences orally and then write them down. They should be able to spell correctly many of the words covered in year 1 (see English Appendix 1). They should also be able to make phonically plausible attempts to spell words they have not yet learnt. Finally, they should be able to form individual letters correctly, so establishing good handwriting habits from the beginning. It is important to recognise that pupils begin to meet extra challenges in terms of spelling during year 2. Increasingly, they should learn that there is not always an obvious connection between the way a word is said and the way it is spelt. Variations include different ways of spelling the same sound, the use of so-called silent letters and groups of letters in some words and, sometimes, spelling that has become separated from the way that words are now pronounced, such as the ‘le’ ending in table. Pupils’ motor skills also need to be sufficiently advanced for them to write down ideas that they may be able to compose orally. In addition, writing is intrinsically harder than reading: pupils are likely to be able to read and understand more complex writing (in terms of its vocabulary and structure) than they are capable of producing themselves. For pupils who do not have the phonic knowledge and skills they need for year 2, teachers should use the year 1 programmes of study for word reading and spelling so that pupils’ word reading skills catch up. However, teachers should use the year 2 programme of study for comprehension so that these pupils hear and talk about new books, poems, other writing, and vocabulary with the rest of the class. 
KS2: 
By the beginning of year 3, pupils should be able to read books written at an age-appropriate interest level. They should be able to read them accurately and at a speed that is sufficient for them to focus on understanding what they read rather than on decoding individual words. They should be able to decode most new words outside their spoken vocabulary, making a good approximation to the word’s pronunciation. As their decoding skills become increasingly secure, teaching should be directed more towards developing their vocabulary and the breadth and depth of their reading, making sure that they become independent, fluent and enthusiastic readers who read widely and frequently. They should be developing their understanding and enjoyment of stories, poetry, plays and non-fiction, and learning to read silently. They should also be developing their knowledge and skills in reading non-fiction about a wide range of subjects. They should be learning to justify their views about what they have read: with support at the start of year 3 and increasingly independently by the end of year 4. Pupils should be able to write down their ideas with a reasonable degree of accuracy and with good sentence punctuation. Teachers should therefore be consolidating pupils’ writing skills, their vocabulary, their grasp of sentence structure and their knowledge of linguistic terminology. Teaching them to develop as writers involves teaching them to enhance the effectiveness of what they write as well as increasing their competence. Teachers should make sure that pupils build on what they have learnt, particularly in terms of the range of their writing and the more varied grammar, vocabulary and narrative structures from which they can draw to express their ideas. Pupils should be beginning to understand how writing can be different from speech. Joined handwriting should be the norm; pupils should be able to use it fast enough to keep pace with what they want to say. Pupils’ spelling of common words should be correct, including common exception words and other words that they have learnt (see English Appendix 1). Pupils should spell words as accurately as possible using their phonic knowledge and other knowledge of spelling, such as morphology and etymology. Most pupils will not need further direct teaching of word reading skills: they are able to decode unfamiliar words accurately, and need very few repeated experiences of this before the word is stored in such a way that they can read it without overt sound blending. They should demonstrate understanding of figurative language, distinguish shades of meaning among related words and use age appropriate, academic vocabulary. As in key stage 1, however, pupils who are still struggling to decode need to be taught to do this urgently through a rigorous and systematic phonics programme so that they catch up rapidly with their peers. If they cannot decode independently and fluently, they will find it increasingly difficult to understand what they read and to write down what they want to say. As far as possible, however, these pupils should follow the year 3 and 4 programme of study in terms of listening to new books, hearing and learning new vocabulary and grammatical structures, and discussing these. Specific requirements for pupils to discuss what they are learning and to develop their wider skills in spoken language form part of this programme of study. In years 3 and 4, pupils should become more familiar with and confident in using language in a greater variety of situations, for a variety of audiences and purposes, including through drama, formal presentations and debate. 
By the beginning of year 5, pupils should be able to read aloud a wider range of poetry and books written at an age-appropriate interest level with accuracy and at a reasonable speaking pace. They should be able to read most words effortlessly and to work out how to pronounce unfamiliar written words with increasing automaticity. If the pronunciation sounds unfamiliar, they should ask for help in determining both the meaning of the word and how to pronounce it correctly. They should be able to prepare readings, with appropriate intonation to show their understanding, and should be able to summarise and present a familiar story in their own words. They should be reading widely and frequently, outside as well as in school, for pleasure and information. They should be able to read silently, with good understanding, inferring the meanings of unfamiliar words, and then discuss what they have read. Pupils should be able to write down their ideas quickly. Their grammar and punctuation should be broadly accurate. Pupils’ spelling of most words taught so far should be accurate and they should be able to spell words that they have not yet been taught by using what they have learnt about how spelling works in English. During years 5 and 6, teachers should continue to emphasise pupils’ enjoyment and understanding of language, especially vocabulary, to support their reading and writing. Pupils’ knowledge of language, gained from stories, plays, poetry, non-fiction and textbooks, will support their increasing fluency as readers, their facility as writers, and their comprehension. As in years 3 and 4, pupils should be taught to enhance the effectiveness of their writing as well as their competence. It is essential that pupils whose decoding skills are poor are taught through a rigorous and systematic phonics programme so that they catch up rapidly with their peers in terms of their decoding and spelling. However, as far as possible, these pupils should follow the upper key stage 2 programme of study in terms of listening to books and other writing that they have not come across before, hearing and learning new vocabulary and grammatical structures, and having a chance to talk about all of these. 
By the end of year 6, pupils’ reading and writing should be sufficiently fluent and effortless for them to manage the general demands of the curriculum in year 7, across all subjects and not just in English, but there will continue to be a need for pupils to learn subject specific vocabulary. They should be able to reflect their understanding of the audience for and purpose of their writing by selecting appropriate vocabulary and grammar. Teachers should prepare pupils for secondary education by ensuring that they can consciously control sentence structure in their writing and understand why sentences are constructed as they are. Pupils should understand nuances in vocabulary choice and age-appropriate, academic vocabulary. This involves consolidation, practice and discussion of language. English – key stages 1 and 2 32 Specific requirements for pupils to discuss what they are learning and to develop their wider skills in spoken language form part of this programme of study. In years 5 and 6, pupils’ confidence, enjoyment and mastery of language should be extended through public speaking, performance and debate.

How can our families help?
Reading with your child
Every child takes home two books. One matched to their reading ability and one that they have chosen freely. The first book will support the children in developing fluency as they will be able to read the book (and enjoy it) with relative ease. The second book may need to be shared with others to be fully understood or may be at a level lower than their reading ability, but either way, it will support the children in understanding that reading is a pleasurable pursuit as well as helping them to develop a reading preference. It is vitally important that parents and/or carers encourage and listen to children read at least two times a week. Children have Reading Diaries to log the amount of time and what they are reading. The diaries should be regularly checked and recorded in by both parents/carers and teachers. For further guidance on Reading Diary expectations and guidance on how to record your child’s reading, please see the English section of our school website. 
Spelling practice
The speed at which a child can write is dependent on fluent spelling. The range of vocabulary a child uses is linked to their spelling ability; if a child is unable to spell a word, they often resort to a similar word that they can spell which will alter the impact of their writing. Therefore, it is important that children have the opportunity to practise their spellings at home with an adult. This can be done through the activities sent home by teachers.
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